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Abstract

Attention of students is an important aspect of effective learning since it
directly determines comprehension, memory and classroom participation. But
focus is also an issue as it is easy to lose track with distractions, mental
exhaustion and the repetitive ways of teaching. The purpose of this study was
to determine the causes of inattention among 7th grade students of SMP
Negeri 19 Surabaya in the 2024-2025 academic year. A sample of 33 students

K ds: . . .
aywords was used through completion of questionnaires and five students were used
Classroom Engagement; in semi-structured interviews to learn more about their lived experiences. The
Student  Attention;  Student thematic analysis showed that the lapses of attention were not consistent but
gertsl’ec,twf} ThSelf- were always situational, with noisy peers, lack of clarity when explaining the
ctermination eory; : .
. n h n nd fati ing the m revalent reasons.
Cognitive Load Theory concepts to the students, and fatigue being the most prevalent reasons

Students used to deal with losing focus by doodling, chatting or switching
seats or making personal notes. The results show that the attention depends
not only on the internal state of students but also on the classroom ecology
and the quality of instruction. In theory, this research expands the knowledge
on the maintenance of attention by autonomy-supportive environments. In
practice, it implies that educators can make their classes more focused by
incorporating interactive instruction, gamified learning, and brief brain-break
exercises to establish dynamic and psychologically supportive learning
environments.
To cite this article: Raniadi D., Hanafi, M., & Adriana D. (2025). Exploring Student Attention in Junior High
School Classrooms: A Case Study at SMPN 19 Surabaya. Jurnal Pendidikan dan Inovasi
Pembelajaran Saburai, 5(02), 308-318. https://doi.or%/l0.24967/esp.v5i02.4529

INTRODUCTION a dynamic process that is influenced by

personal and environmental factors

One of the key factors that define the

effectiveness of learning is student
attention because it determines the
understanding, retention, and

participation in meaningful classroom
activities. When students are focused, they
are able to relate new information to the
previous knowledge and use it more
effectively. Nevertheless, lack of
concentration can result in incomplete
cognition or distraction. According to
recent research, attention is not a trait but

(Steinmayr et al., 2019). Ecological and
physical factors like noise, light and
ventilation are very important in
classrooms.

Studies indicate that noises have
negative effects on concentration and
cognitive overload (Choi et al, 2014).
Equally, Barrett et al. (2013) discovered
that learning progress in students is
explained by classroom conditions such as
lighting and temperature by 16 percent.
The spatial factors also have an impact,
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Sorensen & Hallinan (2020) have shown
that the closeness to teachers is positively
associated with attentional engagement,
whereas Murray et al. (2019) have also
found that overcrowded classrooms lead
to more stress and less individual
attention. These results indicate that
environmental conditions are
prerequisite- in case the classrooms are
either  physically or  acoustically
inadequate, even the most effective
teaching methods will not be able to
maintain the concentration of the
students.

In addition to the physical factors,
psychological and cognitive variables that
influence attention are motivation,
emotion, and cognitive load. Sustained
attention has always been associated with
intrinsic motivation (Schunk &
DiBenedetto, 2020). According to Sweller
(2020), the Cognitive Load Theory states
that students tend to lose attention when
learning something that surpasses the
capacity of the working memory. The issue
is exacerbated during adolescence, a
period of development that is defined by
multitasking and distractibility.

Attention is also affected by
emotional states. Pekrun & Perry (2014)
discovered that positive emotions like
enjoyment and pride increase focus,
whereas boredom and anxiety decrease it.
According to Pascoe et al. (2020),
academic stress causes mental exhaustion
and lack of focus. Moreover, poor sleep in
adolescents is associated with lack of
attention and frustration (Shochat et al,,
2014). These researches support the fact
that attention is not a sole cognitive
process but a complex psychological
process that depends on motivation,
emotion, and well-being in general.

Teachers are essential in helping
students stay focused and engaged. When
teachers explain things clearly, show
enthusiasm, and provide support,
students are more likely to pay attention
(Keller et al, 2016). Building positive

relationships between teachers and
students creates a sense of trust and
makes students feel safe (Wentzel et al,
2014). Teaching with empathy also helps
students have a better attitude toward
learning, especially in cultures where
group values are important (Rogon &
Manguilimotan, 2025).

Teaching strategies have a major
impact on student attention. Traditional
lectures can often cause students to lose
interest, while interactive and problem-
based learning approaches help improve
concentration and comprehension
(Freeman etal., 2014; Prince, 2004). Using
technology, such as flipped classrooms
(Hew & Lo, 2018; O’Flaherty & Phillips,
2015), gamification (Dicheva et al,, 2015),
and interactive multimedia (Pradana et al,,
2025), has been found to maintain student
engagement and match their learning
styles. Overall, these findings suggest that
attention is not something students
manage on their own, but rather a result of
how teachers plan and deliver their
lessons.

A significant portion of global
research has examined factors that affect
student attention, but most of this work
comes from Western countries. These
educational systems are different from
those in Indonesia in terms of class size,
access to resources, and cultural practices.
As a result, there is still limited
understanding of how Indonesian
teenagers experience and handle
attention in actual classroom
environments. Previous studies have
mainly concentrated on teaching methods,
but they have not often looked into how
students themselves perceive distractions
and deal with them.

This gap highlights the importance of
conducting research that gives more
attention to students' perspectives in
order to better understand how attention
works in Indonesian classrooms. As a
result, this study seeks to identify the
specific situations that lead to student
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inattention, explain the ways students
deal with distractions, and examine the
strategies they suggest for enhancing
concentration. By using both survey and
interview data, the study offers both
theoretical contributions—building on
Self-Determination Theory and Cognitive
Load Theory—and practical advice for
teachers to develop more engaging and
supportive learning environments.

RESEARCH METHODS

This study wused a qualitative
exploratory approach based on a
constructivist perspective. An exploratory
design was chosen because there is limited
research on student inattention in
Indonesian junior high schools. Hollstein
(2014) highlights that qualitative methods
are especially useful for uncovering the
meanings that participants give to social
situations.

The study was conducted in Class
VII-K at SMPN 19 Surabaya during the
2024-2025 academic year. Data was
collected in May 2025, and all 33 students
in the class participated in the study using
a total sampling method.

Two different methods were used to
gather data: questionnaires and semi-
structured interviews. A questionnaire
with 12 questions was given to all 33
students through Google Forms, which
was shared via the class WhatsApp group.
The questionnaire included questions on a
Likert scale, multiple-choice questions,
and open-ended questions, covering
topics like external distractions, internal
challenges, and preferred classroom
strategies. Before giving the questionnaire
to the students, it was checked by two
education experts to make sure the
content was valid and clear. Additionally, a
pilot test was done with five students who
were not part of the main sample to check
the reliability and consistency of the

questions, leading to some small changes
in the wording.

To support the survey findings,
semi-structured interviews were carried
out with five students in order to explore
their personal experiences related to
inattention in more depth. The interview
questions were open-ended and aimed at
encouraging participants to share their
personal difficulties, strategies they used
to stay focused, and their
recommendations for improving
concentration. In order to ensure the
reliability of the qualitative results, the
interview records were reviewed through
member checking, allowing participants to
confirm that their responses were
accurately represented. The consistency
of the themes was further reinforced
through discussions with other
researchers and by comparing the findings
from the questionnaire with those from
the interviews.

The theme analysis was conducted
using a qualitative approach known as
thematic analysis, which is highly effective
in identifying, explaining, and showcasing
recurring patterns within qualitative data.
Braun & Clarke (2006) note that thematic
analysis is conceptually flexible and can be
applied across various research contexts,
which makes it a suitable choice for this
study. Additionally, Dawadi (2020)
highlights the practical application of
thematic analysis in educational research,
particularly in studies that focus on
students' perspectives, such as this one.

The data were analyzed through
thematic analysis, following the five stages
outlined by Braun & Clarke (2006). These
stages involved transcription, becoming
familiar with the data, coding, developing
themes, and drawing conclusions. Each
step was carried out in a structured
manner to ensure the analysis was reliable
and valid. The process is shown in Figure
1 to improve the clarity and transparency
of how the analysis was conducted.
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Figure 1. Thematic Analysis Process (Braun & Clarke, 2006)

To ensure thorough analysis,
methods such as data triangulation and
peer debriefing were used throughout the
study. Themes that emerged from the data
were checked against different sources,
like questionnaires and interviews, to
make sure the interpretations were
consistent, reliable, and trustworthy.

RESULTS AND DISCUSSION

The analysis combined data from
questionnaires involving 33 participants
and semi-structured interviews with 5
individuals, offering a detailed view of
how students experience inattention, the
reasons behind it, and the strategies they
use to manage it. The survey results were
presented in tables for clear presentation,
while the qualitative findings were
explained using key themes, supported by
direct quotes that reflect the real-life
experiences of the students.

Table 1. Frequency of Students Losing Focus in Class

1. Sometimes 15 45.4
2. Rarely 10 30.3
3. Often 6 18.2
4. Never 2 6.0

Table 1 shows that short periods of
inattention were frequently reported.
Most students (45.4%) said they
sometimes had trouble staying focused,
which suggests that attention is not a
constant trait but rather a changing state,
as noted by Steinmayr et al. (2019).
Students described their attention as
"sometimes just fading away when it gets
too noisy or too hot" (Interview 2). This
shows that inattention often happens in
specific situations, influenced by both
environmental and psychological factors.

Cognitive psychology backs this up,
Unsworth & Robison (2017) pointed out
that attention can change based on how
difficult a task is and how tired someone
feels mentally. Therefore, brief moments
of losing focus should be seen as natural
pauses in thinking rather than failures on
the part of the individual. Teachers can
help by planning lessons that include
changing levels of activity and short
breaks for reflection, which fits with the
ICAP framework that highlights the
importance of active learning over passive
listening (Chi & Wylie, 2014).

Table 2. Main Causes of Losing Focus

Z
o

oUW

Responses
Noisy classmates
Fatigue/sleepiness
Difficult material
Monotonous teaching
Unclear teacher explanation
Boring classroom atmosphere

Number of Students

Percentage (%

11 33.3
7 21.2
5 15.2
4 12.1
3 9.0
3 9.0
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Based on Table 2, peer noise was the
most commonly mentioned reason for
inattention, accounting for (33.3%). This
aligns with the findings of Kuznekoff et al.
(2015), who noted that conversations
among peers and digital distractions
hinder understanding. One student
shared, “When my classmates are noisy, |
can’t catch what the teacher says, and I just
give up listening” (Interview 4). These
observations imply that social distractions
are not simply behavioral issues but
cognitive disruptions that interfere with
working memory.

Fatigue and sleepiness were also
significant, making up (21.2%) of the
causes. Shochat et al. (2014) connected
insufficient sleep in adolescents with
inattention and irritability. In Indonesia,
early school start times and heavy

worsen this issue, pointing to broader
systemic factors rather than individual
problems. As one student explained, “I
sleep late doing homework, so in the
morning I just stare at the board without
hearing anything” (Interview 3). These
results emphasize the importance of
school policies that support student well-
being and manage workloads effectively.

Teaching methods, such as
unengaging lessons (12.1%) and unclear
explanations (9.0%), also played a role in
students losing focus. (yan & Deci (2020)
suggest that teaching that supports
student autonomy meets their needs for
competence and connection, helping to
maintain motivation and attention.
Therefore, a teacher’s clarity and
enthusiasm are crucial in influencing how
attentive students are.

extracurricular  responsibilities = may
Table 3. Reactions When Students Lose Focus
No. Responses Number of Students Percentage (%
1. Chatting with friends 13 39.3
2. Daydreaming 8 24.2
3. Doodling 7 21.2
4, Looking around/other 5 15.1
activities

According to Table 3, students
frequently engaged in coping behaviors
when their attention started to fade. The
most common actions were chatting,
which occurred in (39.3%) of cases, and
daydreaming, at (24.2%). One student
shared, “When I get bored, I talk to my
seatmate just to stay awake” (Interview 1).
These actions, even though they are not
focused on the task at hand, serve a
purpose in helping students manage their
own regulation. Boekaerts & Cascallar
(2006) mentioned that students often use

avoidant strategies when the mental or
emotional challenges they face are greater
than their ability to handle them. Cortazzi
& Jin (2013) also noted that simple
activities such as doodling act as brief
pauses that can assist in refocusing
attention. Instead of seeing these actions
as disruptions, teachers should
understand them as signs that students
are struggling with too much mental effort
and adjust their teaching methods
accordingly.

Table 4. Comfort in Asking Questions

No. Responses
1. Yes
2. No
3. Sometimes

Number of Students

Percentage (%

14 42.4
11 333
8 24.2
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Table 4 shows only 42.4% of
students felt at ease asking questions. This
suggests  that there is limited
psychological safety in the classroom,
which is often connected to concerns
about being judged by peers or receiving
negative responses from teachers. One
student shared, “Sometimes I want to ask,
but I'm scared my friends will laugh”
(Interview 5). Research by Birenbaum et
al. (2011) shows that students are more

likely to participate when they feel
respected by teachers and when the
classroom environment is supportive. In
cultures that value collectivism, such as
Indonesia, maintaining group harmony is
often more important than expressing
individual opinions (Reeve, 2012).
Therefore, fostering emotionally safe
spaces is essential for promoting curiosity
and keeping students engaged.

Table 5. Average Ratings on Learning Experience

0. Responses Average Score

Z

1. [ focus more with interactive methods 3.4
2. The classroom atmosphere affects my focus 3.2
3. I get bored when the teacher only lectures 3.1
4. I am often distracted during class 2.3

Note : All 33 students responded using a 4-point Likert scale (1 = strongly disagree, 4 = strongly agree)

All 33 students completed this
section of the questionnaire. The highest
average score of (3.4) shows that
interactive and participatory learning
methods, like group discussions and
games, are most effective in keeping
students attentive. The classroom
environment, with an average score of
(3.2), was also seen as a key factor,
highlighting how comfort and the
behavior of peers can influence students'
ability to concentrate. A moderate score of

(3.1) for the statement “I get bored when
the teacher only lectures” suggests that
students are sensitive to dull teaching
methods. The lowest score of (2.3) for
frequent distractions indicates that while
students may sometimes lose focus, this is
not a consistent issue. Overall, these
results show that student attention can be
greatly improved by using engaging
teaching methods and fostering a positive
classroom atmosphere.

Table 6. Thematic Coding Process

No. Excerptfrom Interview
1. “My classmates are very
noisy, so I can’t hear what
the teacher is saying.”

Initial Code
Peer noise

Main Theme
Peer Distraction

Sub-theme
Social distractions

2. “When the classroom is hot  Physical discomfort Uncomfortable Environmental
and stuffy, I quickly get tired environment Factors
and sleepy.”

3.  “Sometimes the teacher Unclear instruction Teacher clarity Teaching Method
explains too fast, and I can’t and Influence
follow.”

4. ‘1 can focus better when Interactive learning Use of technology Student Suggestions
learning through games or
videos.”

5. “If I sleep late (finishing Fatigue Overthinking and Internal Factors
assignments, 1 can’t tiredness
concentrate.”

6.  “When I get bored, I doodle Doodling Coping behavior Coping Reactions

in my notebook.”
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Thematic analysis revealed six key
themes that show how environmental,
teaching-related, and  psychological
factors interact to affect students'
attention in Indonesian junior high school
classrooms.

A major theme identified was peer
distraction, with social noise acting as the
primary obstacle to students' focus. Many
students noted that “The class is too noisy,
so I can’t hear the teacher clearly,”

highlighting how interactions among
classmates and the way desks are
arranged in Indonesian classrooms

contribute to increased background noise.
This aligns with the findings of (Kuznekoff
et al., 2015), who highlighted that peer
interruptions, such as talking or engaging
in activities unrelated to the lesson, hinder
understanding and reduce the capacity of
working memory. However, the level of
peer distraction observed in this study
was more intense than in Western
classrooms, possibly because of larger
class sizes and a stronger cultural value
placed on social interaction and group
unity.

The second theme, teacher influence,
showed that a teacher's enthusiasm and
clear explanations greatly helped students
stay focused. One participant said, “When
the teacher smiles and explains slowly, it’s
easier to stay awake,” highlighting how a
teacher’s style can emotionally connect
with students. This idea matches Ryan &
Deci (2020), who suggest that teaching
that supports student autonomy meets
their need for feeling connected and
capable, which helps them stay involved.
Keller et al. (2016) also noted that a
teacher’s enthusiasm can boost
motivation. These findings show that
attention is built through how teachers act
and how they relate to students, not just
through the students’ own effort.

Another key theme focused on
internal psychological factors, including
fatigue and excessive thinking. Many
students shared, “If i sleep late finishing

assignments, I can’t concentrate in the
morning.” This aligns with Pascoe et al.
(2020), who connected adolescent stress
and poor sleep with reduced attention and
mental exhaustion. In Indonesia, these
issues are made worse by extended school
hours and extra activities outside the
classroom, indicating that the problem
stems from a heavy academic workload
and lack of rest, rather than being a
personal or occasional challenge.

Students also shared ideas for
staying focused, suggesting interactive
methods like wusing videos, having
discussions, and holding outdoor classes.
These strategies, which are relevant to the
local context, align with the ideas of
gamification and experiential learning, as
noted by Dicheva et al. (2015). These
researchers found that enjoyable and real-
life learning experiences can boost
motivation and help students keep going.
However, unlike findings from other
countries, Indonesian students
highlighted the importance of having
different activities and incorporating
movement. This could be due to the
tropical climate and longer school hours,
which might lead to mental tiredness and
the need for physical activity.

The next topic focused on coping
reactions. When students' attention
wandered, they frequently engaged in
activities like doodling, talking to friends,
or changing their posture. Instead of
viewing these actions as disruptive
behavior, they can be seen as efforts to
regulate themselves and bring their focus
back. This perspective matches the view of
Boekaerts & Cascallar (2006), who
described avoidance strategies as short-
term coping methods used during times of
mental or emotional strain. Similarly,
Cortazzi & Jin (2013) noted that small off-
task behaviors, such as doodling, can act as
brief pauses or “micro-breaks,” allowing
learners to regain energy and refocus on
their studies.
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Finally, the analysis of local
contributions showed unique features in
the Indonesian setting. When compared to
results from Western research,
Indonesian students showed a higher
awareness of environmental discomfort,
like heat and noise, as well as the
importance of social harmony in the
classroom. The collectivist nature of
Indonesian culture makes students more
sensitive to the actions of their peers, the
behavior of teachers, and the emotional
atmosphere in the classroom. Therefore,
paying attention is not just about thinking
but also involves social and cultural
influences shaped by interactions and the
surrounding environment.

The results show that students'
attention changes over time and is affected
by the classroom environment, their
emotional state, and how lessons are
structured. In Indonesia, where classes are
often large, school facilities may be
limited, and students are closely
connected socially, factors related to the
environment and relationships have a
stronger impact than just intellectual
elements. This study builds on Self-
Determination Theory Ryan & Deci (2020)
by showing that teaching methods that
support student autonomy need to be
combined with awareness of the
environment and respect for cultural
differences in order to maintain focus
effectively.

CONCLUSIONS AND SUGGESTIONS

The results showed that students'
ability to focus is not something that stays
the same all the time. It changes
depending on different factors, both from
inside and outside. Factors like tiredness,
thinking too much, and how motivated a
student feels play a role, just as do things
like distractions from -classmates, how
clear the teacher is, and the overall
classroom setting. Students generally said
that lessons that involved talking, playing
games, and using videos or other

multimedia tools were better at keeping
them interested than lessons that just
involved listening to a teacher talk
constantly.

This study shows that attention is
not fixed but changes based on a person's
mental health, how they interact with
others, and the environment of the
classroom. Including students' views in
how lessons are planned helps teachers
support students' independence, create a
supportive emotional atmosphere, and
encourage them to be more involved. In
practice, teachers can help keep students
focused by wusing different teaching
approaches, controlling classroom noise
levels, and adding brief moments of
energy or visual aids to keep learning
interesting.

This study had some limitations,
including a small group of participants and
a focus on only one school, which might
affect how well the results can be applied
elsewhere. The data was collected during
a single academic term, covering a limited
period. Future research could broaden the
scope by including multiple schools in
different areas or at various grade levels to
gain more comparative information. It
would also be helpful to conduct longer-
term or experimental studies to explore
how certain strategies, such as interactive
lessons or adjustable seating
arrangements, influence attention over
time. Including input from teachers and
observing classrooms could further
enhance understanding of how attention
changes in different educational settings
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